The aim of this study was to explore the relationship between the supportive behaviour of a head teacher and selected personality traits in relation to the emotional and cognitive component of subjective well-being of primary school teachers. It has been assumed that personality traits will be significantly related to the well-being and that the dominant-cooperative supportive behaviour of the head teacher will be significantly related to satisfaction with work. We used the Scale of Emotional Habitual Well-Being (Džuka & Dalbert, 2002) , Life Satisfaction Questionnaire (Rodná & Rodný, 2001) , IASR-B5 (Trapnell & Wiggins, 1990) and the SAS-C (Trobst, 2000) . The sample consisted of 256 (85.74% women) primary school teachers. Multiple linear regression analysis was used to analyse the data. The dominant-cooperative supportive behaviour of the head teacher was related to the cognitive component of subjective well-being, especially to satisfaction with work. The personality traits of neuroticism, extraversion and dominance were related to variables representing subjective well-being. The supportive behaviour of the head teacher, defined as their active engagement, interest, decisiveness, giving of advice, emotional support and providing relevant information, was found to be associated with teachers' well-being. Increasing the physical and psychological health of teachers, as well as their subjective well-being are key issues in improving the overall atmosphere in schools.
The main function of school as an institution is not only to pass on knowledge and provide education but also to contribute to the personality development and socialization of young generations. School as a cultural institution also serves as a mediator of cultural values and can be regarded as the most successful of institutions in the history of culture (Janík & Slavík, 2009) . In order to serve this important function well, an open climate is one of the essential conditions in order for schools to fulfil their purpose.
So far, most of the research addressing well-being in schools has focused on the well-being of students. Recently, much more attention has been paid to teachers and their satisfaction and well-being (Konu, Viitanen, & Lintonen, 2010; Ross, Romer, & Horner, 2012) . After all, it is difficult to separate the well-being of students and the well-being of teachers because they are positively related (Bakker, 2005) . The contribution of teachers to the overall atmosphere in schools is undeniably substantial.
The well-being of teachers is related to and caused by numerous factors such as quality of the physical environment, organizational conditions, social relationships, opportunities for personal growth and the opportunity to take part in and actively 1 participate in resolving issues related to school management. It is also important to mention the financial, as well as the intangible rewards, that teachers receive for their work. Regarding social relationships and interpersonal factors, which are important for well-being, it is important to emphasize the significance of teachers' relationship with their school management and their head teacher in particular. Lastly, it is important to mention that every teacher stands as a unique individual and naturally reacts differently to all the previously mentioned conditions. Individual coping strategies for dealing with problems are determined by personal and interpersonal traits which also deserve detailed attention when exploring well-being.
1 Theoretical background
The theoretical concepts of well-being
Two main perspectives on subjective well-being can be found in the current literature. The first perspective, called the eudaimonic perspective, defines well-being in terms of self-realization of one's potential and talents. This perspective has been adopted in the work of Ryff and Keys and serves as the foundation for their concept of psychological well-being (Keyes, 2006; Ryff & Keyes, 1995) .
The second perspective on subjective well-being, which constitutes the theoretical background to this study, has its roots in hedonism and is focused mainly on a subjective experience of satisfaction with life. From a psychological point of view, this perspective can be defined as a human striving to act in ways which lead to experiencing as much pleasure and as little suffering as possible. From the hedonistic point of view, subjective well-being consists of two components − cognitive and emotional. The emotional or affective component can be further divided into positive and negative affectivity and the cognitive (evaluative) component is defined by an overall satisfaction with life, as well as satisfaction with different life domains (Džuka, 2004) .
One of the important domains of life satisfaction is represented by work satisfaction. Warr (2003) proposes a taxonomy of different characteristics of the work environment which, according to the findings of many researchers, are related to subjective well-being. These characteristics do not only include the conditions of a particular environment but also other aspects such as an opportunity for self-realization, participation in decision-making, autonomy, variability, income, security, occupational status and quality of social interactions, which include social support and support from a superior.
Determinants of well-being. Determinants influencing subjective well-being can be generally divided into external (related to the environment in which one lives) and internal (related to the personality structure of an individual). External factors are represented by life conditions, socio-economic status, social ties, work conditions etc. (Ryff & Heidrich, 1997) .
External factors. Socio-economic and demographic factors such as gender, age, level of education, family status, state of health, employment, living conditions and religion explain approximately 5−20% of variance in well-being (Campbell, Converse, & Rodgers, 1976 , as cited in Diener, Lucas, & Scollon, 2006 . Ruini et al. (2003) conclude that, in general, women report lower subjective well-being (except for in the domain of positive social relationships) and a higher level of distress and personality disorders than men.
The association between age and subjective well-being is not clear. Some components of well-being are positively related to age, some are related negatively and some have not been found to be associated with age at all. Ryff and Keyes (1995) explored the relationship between well-being and age on a representative sample of US residents and found that well-being correlated with age but this correlation was rather complex. Certain aspects of well-being were found to decrease with age linearly and other aspects were found to increase in a linear or nonlinear fashion (Keyes, 1998) . Konu, Viitanen and Lintonen (2010) summarized their findings related to well-being obtained from a sample of Finnish teachers and showed that, in general, the well-being of primary school teachers was higher in comparison to teachers working in secondary schools. Furthermore, their study showed that male teachers had a higher level of well-being than female teachers. And finally, satisfaction with school management and treatment was found to be higher among teachers working at primary schools (Konu, Viitanen & Lintonen 2010) .
Internal factors. The existence of an association between subjective well-being and personality has been shown in many studies. Similarly to personality variables, subjective well-being shows stability regardless of environmental conditions, life course or even the intensity of intervening life events (Diener & Lucas, 2003) . Most of the researchers exploring the relationship between personality and subjective well-being have built their exploration on the personality factors derived from the Big Five model of personality. A research study carried out on a representative sample of twins showed that subjective well-being and the personality traits of extraversion, neuroticism and conscientiousness have a common genetic background and personality can create so-called "affective reserves", which are important for maintaining the homeostatic state of subjective well-being in time (Weiss, Bates, & Luciano, 2008) . Many research studies have shown that there is a relationship between subjective well-being and personality dimensions, especially with high extraversion and low neuroticism (Libran, 2006; Van den Berg & Pitariu, 2005) .
Even in the early studies on subjective well-being conducted by Bradburn (1969, as cited in Diener & Lucas, 2003) it was found that sociability, which is a part of extraversion, was related to positive emotions and not found to be related to negative emotions. Costa and McCrae (1980) later confirmed these findings and extended them by finding that neuroticism was related only to the negative and not the positive emotional state. According to many authors (Steel, Schmidt, & Shultz, 2008; Vittersø, 2001) , neuroticism is a better predictor of subjective well-being than ex-traversion. Other Big Five factors which have been found to be related to well-being as well are conscientiousness (Chung & Harding, 2009 ) and agreeableness (Joshanloo & Nosratabadi, 2009; Ruiz, 2005) . To conclude, out of the Big Five personality factors subjective well-being has been found to correlate with all but the factor of openness to experience (Hřebíčková, Blatný, & Jelínek, 2010 ).
The interpersonal concept of personality and well-being
The social dimension and interpersonal relationships play a key role in the subjective experience of well-being and satisfaction with life (Myers, 2003) . Some authors suggest that the social dimension is an inherent part of well-being itself (Ryff & Keyes, 1995) or represents its unique dimension (Keyes, 1998; Šolcová & Kebza, 2005) . Therefore, it is important to study the determinants of well-being from the point of view of the interpersonal theory of behaviour.
This study is based on the theory which is defined by the interpersonal circumplex and puts a particular emphasis on the vertical line of the circumplex which represents the provision of status and love of oneself and others. It can be hypothesized that this continuum will be related to subjective well-being as interpersonal behaviour which is characterized by provision of love, positive relationships and status to others and oneself should be related to a high level of subjective well-being. Finally, self-esteem and positive self-evaluation have been generally shown to be associated with subjective well-being.
Happy people are characteristically known to have a positive relationship toward themselves and have high levels of self-esteem and self-acceptance (Myers & Diener, 1997; Ryff & Singer, 1998) . Lucas, Suh (1996, as cited in Diener & Lucas, 2003) have found that self-esteem and optimism correlated with components of subjective well-being, such as satisfaction with life and positive and negative affect. From the perspective of the interpersonal circumplex theory, it is the provision of love and status that are characteristic for people who manifest extraverted, dominant but also arrogant behaviour (Wiggins, 1996) .
Van Petegem, Aelterman, Van Keer and Rosseel (2008) based their study on the circumplex model of interactive behaviour and explored the relationship between behaviour and the subjective well-being of teachers. The conclusions from their research show that teachers who gained a high score in the dominant-cooperative quadrant rated their own subjective well-being positively while the well-being of the teachers who gained a high score in the submissive-opposing quadrant was much lower.
Social support and well-being
Social support constitutes an important factor in maintaining high subjective wellbeing (Blatný, 2001 ). In addition, social support is known to be one of the first variables that has been clearly shown to act as a moderator in the context of well-being and health (Šolcová & Kebza, 1999) . Social support is also significant for subjective well-being in the work environment. The influence of superiors at work on employees' subjective well-being has been shown by Smith (2008) who found that leadership which is tolerant and open, which offers social support, motivates and provides intellectual stimulation, is positively related to the well-being of its employees.
The original model of social support was introduced by Trobst (2000) . This model is based on the interpersonal circumplex theory of personality within which individual types of supportive behaviour are organized in a circumplex with a continuum represented by two dimensions. The first dimension represents the provision of love of oneself and others and the second dimension is represented by the supporting status of self and that of others. Within this model, eight different types of behaviour can be distinguished: directive, arrogant, critical, distancing, avoidant, deferential, nurturant and engaged.
Subjective well-being of teachers
The subjective well-being of teachers is determined by many factors. It has been found to be related to different strengths, socio-demographic factors, competence, the subjective well-being of other teachers and social support provided by head teachers (Kinman, Wray, & Strange, 2011; Peters & Pearce, 2012) . It has been suggested that head teachers represent a particularly important source of social support for teachers at school and this support could constitute an important moderator of psychological stress (Sakoda, Tanak, & Fuchigami, 2004 ). Dunlop and Macdonald (2004) found in their study that the role of a school's head teacher is crucial and depends on whether the head teacher acts in a certain way, e.g. applies a friendly approach, provides emotional support, collegiality, as well as a proactive and engaged approach to teachers. Other researchers such as Leithwood (2005, as cited in Konu, Viitanen, & Lintonen, 2010) emphasize that effective head teachers support and develop teachers' initiatives, creativity and ideas in their school.
Research aims
The aim of this study was to explore the relationship between the supportive behaviour of the head teacher and selected personality traits in relation to the emotional component of subjective well-being (positive and negative emotions) and its cognitive component (overall life satisfaction, satisfaction with work) of primary school teachers in Eastern Slovakia.
Conceptually, this research project was based on the hedonic perspective to subjective well-being, which was operationalized by life satisfaction and frequency of experiencing positive and negative emotions. Within this approach, high well-being was defined by a higher frequency of positive emotions relative to the frequency of negative emotions. Within the context of teachers' well-being this study was mainly focused on work satisfaction but the related concepts of overall life satisfaction and emotional well-being were also analysed here.
The measurement of personality traits was based on the Five Factor Model and the Circumplex model of interpersonal behavioural traits (Trapnell & Wiggins, 1990) . The selection of traits entered into the analyses as independent variables was based on the current knowledge regarding whether they had been previously shown to be related to well-being. Such evidence exists for extraversion, neuroticism and conscientiousness, as well as dominance and arrogance. Furthermore, it was hypothesized that interpersonal traits containing high levels of love and status would be positively related to well-being and life satisfaction.
Head teachers' interpersonal behaviour regarding the provision of social support was explored within the interpersonal concept of social support (Trobst, 2000) . This study focused mainly on those aspects of head teachers' behaviour which can be characterized by affiliation to and cooperation with their teachers. Supportive behaviour of head teachers was used as an independent variable in the analyses.
It was hypothesized that personality variables represented by extraversion, neuroticism, conscientiousness, dominance and arrogance would be related to the components of well-being. It was further hypothesized that the dominant-cooperative supportive behaviour of head teachers would be related to work satisfaction, which is considered to be a part of the cognitive component of subjective well-being.
The control variables entered in the analysis consisted of socio-demographic variables: gender, age and the grade in which the teachers taught.
Method

Participants
The research sample consisted of primary school teachers from Eastern Slovakia. The questionnaires were administered in two ways. Firstly, they were distributed to teachers taking part in continuous professional development courses. Secondly, questionnaires were also administered directly in schools. In total, 551 questionnaires were distributed and 287 (52.98%) completed questionnaires were returned. Twenty-two questionnaires were excluded due to the data on the key dependent variables being missing. Participation was anonymous, the respondents were given information about the objective of the study and were informed that they could end their participation in the study at any time. All participants signed a consent form for their participation.
The total number of respondents included in the analysed sample was 265 (89.6% women). The length of teaching experience varied from half a year to 50 years with a mean duration of 17.92 years. Almost 80% of the teachers had not had working ex-perience other than in the field of education and only 1% of the respondents reported that they had held a non-educational position for longer than 10 years.
It is worth noting that although the construction of the sample was not strictly random, its composition in terms of the main observable characteristics is similar to the composition in the whole population of primary teachers in Eastern Slovakia. Firstly, 39.7% of teachers in the sample taught year 1−4 students and 63.3% taught year 5−9 students. The respective statistical figures for the whole population were 42% (year 1−4) and 58% (year 5−9). Secondly, the gender split of 10.4% male also fit reasonably closely with the 14% found in the population (Slovak Centre of Scientific and Technical Information). Lastly, the mean age of the respondents was 42.14 years (SD = 9.65) with a range of 24 to 68 years. The age distribution of all Slovak primary teachers was not very different, the mean age was 43 years (TALIS − Teaching and Learning International Study).
Even though the sample seems to be reasonably representative of the population in the few main characteristics where comparisons are possible, we cannot know whether it is also representative in other respects. Based on the knowledge of the data collection and the context of the teachers and schools involved, the authors are not aware of any apparent data biases. Nevertheless, to stay on the safe side in the analysis we focus on the substantive significance of relationships (or its absence) rather than their statistical significance. The results of the statistical tests are reported for completeness only and in light of the limitations outlined above they should be interpreted with caution.
Measures
The cognitive component of subjective well-being was measured by the Life Satisfaction Questionnaire from the authors J. Fahrenberga, M. Myrteka, J. Schumachera and E. Brahlera, (Rodná & Rodný, 2001 ) which was developed to assess overall life satisfaction, as well as life satisfaction in important life domains. Each domain was represented by 7 items. The respondents used a seven-point scale (1 − very dissatisfied, 2 − dissatisfied, 3 − rather dissatisfied, 4 − neutral, 5 − rather satisfied, 6 − satisfied, 7 − very satisfied). The total life satisfaction score was calculated as a summary score for individual domains of health, work and employment, financial situation, attitude toward oneself, friends and family and living conditions. Regression analyses included overall life satisfaction regarding the work and employment domain. Cronbach's alpha for overall score of life satisfaction was .936 and for work and occupation it was .962.
The affective component of subjective well-being was measured by the Scale of Emotional Habitual Subjective Well-being (Džuka & Dalbert, 2002) . This scale consist of two subscales (positive and negative emotions) measuring the emotional component of subjective well-being. Positive emotions were assessed with four items representing pleasure, physical vitality, joy and happiness and negative emotions were represented by six items of anger, guilt, shame, fear, pain and sadness. Respondents provided information about the frequency of experiencing these emotions on a sixpoint scale (almost never, seldom, sometimes, often, very often and almost always). The indicator of emotional well-being was defined as the difference between the standardized summary scores of positive and negative emotions.
Personality traits were measured by the IASR-B5 questionnaire which contains factors of the Big Five personality model, as well as interpersonal traits based on the Circumplex model (Trapnell & Wiggins, 1990) . The respondents were given a list of adjectives and indicated how accurately each adjective describes them on an eight-point scale (1 − completely inaccurately to 8 − completely accurately). For the purposes of this research, the following personality traits were measured: extraversion (Cronbach's alpha = .686), neuroticism (Cronbach's alpha = .892), conscientiousness (Cronbach's alpha = .839), dominance (Cronbach's alpha = .679) and arrogance (Cronbach's alpha = .763). The scales for extraversion, dominance and arrogance contained 8 items and the scales for neuroticism and conscientiousness contained 20 items.
The supportive behaviour of head teachers was measured by the Support Actions Scale Circumplex (SAS-C) (Trobst, 2000) . The author created this scale based on the Circumplex model of social support. The questionnaire consists of 64 items and each type of supportive behaviour (directive, deferential, critical, distancing, avoiding, nurturant, arrogant and engaged) is measured by eight items. Respondents evaluated head teachers' reactions in situations where they or their colleague needed help or were confronted with problems. This was rated on a seven-point scale (from 1 − he/she would certainly not do it to 7 − he/she would certainly do it). For the purposes of this study, a summary score was calculated for items measuring directive, engaged and nurturant behaviours (Cronbach's alpha = .920), which served as the indicators of dominant-cooperative supportive behaviour of a head teacher towards teachers.
All the above psychochometric information (Cronbach's alphas) was calculated for the Slovak version of the questionnaires.
Analysis
In order to estimate the effects of the explanatory variables, a multiple linear regression was used. After checking that the requirements of the linear model had been met, linear regression was carried out. The dependent variables of the analyses were: subjective well-being, operationalized as overall life satisfaction and satisfaction with work and employment, and emotional well-being which was measured by the difference in frequency in experiencing positive versus negative emotions.
The independent variables which were entered into the multiple regression analysis consisted of the personality traits of teachers (dominance, arrogance, extraversion, neuroticism and conscientiousness) and their perceived level of dominant-cooperative supportive behaviour of their head teacher. The analyses were controlled for gender, age and the grade taught by the teacher. A listwise missing data handling approach was used in regression analysis. All results were obtained in the IBM SPSS Statistics 21 statistical programme.
Results
Descriptive analyses
Firstly, the level of subjective well-being in the sample of teachers was calculated and it is shown in Table 1 . The maximum possible score in overall life satisfaction was 350, 49 in individual domains, 24 in positive emotions and 36 in negative emotions. Out of the measured domains, the respondents were most satisfied with the domain of close relationships, as well as the domain representing the relationship towards oneself. Satisfaction in the area of occupation was rated lowest. Regarding the affective component of subjective well-being, it was shown that positive emotions were experienced with a higher frequency than negative emotions. Bivariate Pearson correlations for variables used in analysis are shown in Table 2 . As can be seen in the table, there is a strong positive relationship between the personality traits of extraversion and dominance. Neuroticism was negatively associated with all components of well-being, especially emotional well-being (r = −.515). Moderate positive relationships can be seen between extraversion and emotional well-being, as well as dominance and emotional well-being. Supportive behaviour of the head teacher is moderately positively associated to satisfaction with work and there are positive relationships between all the components of well-being, particularly between job and life satisfaction (r = .670).
Multiple regression analysis
In the next step, the results of the multiple regression analysis are described − the final models for overall life satisfaction, job satisfaction and emotional well-being, as well as additional separate models for positive and negative emotions. Model for satisfaction with work. The behaviour of the head teacher, characterized by a dominant and cooperative approach toward teachers, was found to be positively related to satisfaction with work and employment. The standardised Beta coefficients suggest that this was the strongest relationship of all in the model. The estimates also suggest that conscientiousness was positively associated with satisfaction with work and neuroticism was negatively associated with it. The regression model explained the 24.5% variance in job satisfaction (Table 3) . (F total (9;265) = 8.717; p < .0005). R = .495; R 2 = .243. Please treat the p-values in the last column with caution due to the limitations related to the construction of the research sample (see section 3.1 for more detail).
Model for overall life satisfaction. Table 4 shows the estimates of the regression model for overall life satisfaction. The model explains 27.1% of variance in overall life satisfaction. The relatively strongest relationships were identified for the personality variables of neuroticism, dominance, as well as dominant-cooperative behaviour of the head teacher. The more dominant and more emotionally stable the teachers were, the more satisfied with life they were.
Model for emotional well-being. The values for the regression model which explain the variance in emotional well-being are shown in Table 5 . The model explains 37.4% of variance in the emotional component of subjective well-being. The effect of neuroticism was found to be relatively strongest on the collected data (Beta = −.431) and extraversion (Beta = .209). There are indications that the age of the teacher was also important, with older teachers showing lower emotional satisfaction than younger teachers. In order to gain a better understanding of the studied variables, separate models were also built for positive and negative emotions. The frequency of experiencing positive emotions by teachers was most strongly related to extraversion (Beta = .313), neuroticism (Beta = −.234) and age (Beta = −.158). For negative emotions, neuroticism seemed to be the most predictive personality trait (Beta = .474).
Discussion and conclusions
The aim of this study was to explore the relationship between the subjective well-being of teachers and social support provided by their head teacher with emphasis put on dominant-cooperative supportive behaviour. The models also included personality traits of the teachers as they have previously been shown to be important internal factors closely related to well-being in general. External factors included in the models were represented by gender, age and the level at which the teachers taught. It is important to remember that the results need to be interpreted with caution due to the limitations related to the construction of the research sample as outlined in section 3.1.
Teachers' work satisfaction was related to the personality traits of neuroticism and conscientiousness. Neuroticism was negatively associated with work satisfaction and conscientiousness was positively associated with work satisfaction. This could mean that those teachers who were emotionally stable, resilient and had strong will-power were able to control their impulsive behaviour and act responsibly and as a result were more satisfied with their work. This corresponds with the notion that conscientiousness is related to work satisfaction indirectly by experiencing situations that influence well-being (McCrae & Costa, 1991) . A positive relationship between work satisfaction and conscientiousness was also demonstrated in the study by Van den Berg and Pitariu (2005) . The strongest predictor of satisfaction with work and employment was supportive behaviour of the head teacher. This result is consistent with the findings of other studies, which reported a positive relationship with supportive managerial style and job satisfaction (Smith, 2008; Yildirim, 2014) . The importance of social support in the work environment especially with respect to its role in buffering negative consequences of emotional stress on work satisfaction has also been suggested by Kinman, Wray and Strange (2011) .
The variance in overall life satisfaction of the teachers was explained by their head teacher's behaviour characterized by showing respect, active (patient) listening, emotional support, giving advice and being decisive. This corresponds with teachers' reports on the types of behaviour of head teachers which contribute to their well-being (Dunlop & Macdonald, 2004) . Satisfaction with work seems be an important part of overall satisfaction with life in general (Judge & Locke, 1993) . This was also supported by the model explaining satisfaction with work, where the strongest association was found for the head teacher's behaviour characterized by decisiveness, taking responsibility and giving advice as well as providing social support, encouragement and care. The influence of superiors at work on employees' subjective well-being has been shown by Smith (2008) who found that leadership that is tolerant and open, that offers social support, motivates and provides intellectual stimulation, is positively related to the well-being of its employees. Berg & Pitariu, 2005) , this paper suggests that personality factors have a role in explaining the differences in the subjective well-being of teachers. Overall life satisfaction seems to be linked to the personality factors of emotional stability and dominance. Extraversion was not shown to be a strong factor in relation to the overall life satisfaction of teachers. Similar findings have been observed by other authors and it has been suggested that neuroticism is a better predictor of subjective well-being than extraversion (Libran, 2006) . According to Vittersø (2001) extraversion only explains 1% of variance in subjective well-being, while 34% can be attributed to neuroticism. Dominance is characterised in the interpersonal circumplex theory by self-esteem, as well as providing love and status to oneself and these features have been found to be associated to well-being (Lucas, Diener, & Suh, 1996 , as cited in Diener & Lucas, 2003; Myers & Diener, 1997; Ryff & Singer, 1998) .
Consistent with other research studies (Van den
Neuroticism and extraversion also appeared to be important in the emotional component of subjective well-being. Extraversion was relatively strongly related to the frequency of experiencing positive emotions and neuroticism appeared to be related to the frequency of negative emotions. Similar findings were reported by Steel, Schmidt and Shultz (2008) . There is no evidence of to show that head teachers' behaviour has a strong effect on the emotional component of teachers' well-being.
Of the socio-demographic variables it was only age that was found to be related to emotional well-being and it showed a decreasing tendency as age and working years increased. No strong relationship was identified between gender and grade with the measured components of well-being. Other published research studies regarding gender and age have provided inconsistent results. Some studies found a significant relationship between age and well-being and some did not (Rodná & Rodný, 2001; Keyes, 1998) . Konu, Viitanen and Lintonen (2010) showed, in contradiction to the findings of this study, that teachers teaching at a lower level in primary schools had a higher level of well-being.
Extraversion was surprisingly not strongly related to the cognitive component of subjective well-being (overall life satisfaction and satisfaction with work). Nevertheless, a low predictive power of extraversion in this context has been reported by other authors (Libran, 2006; Vittersø, 2001) .
Limitations
The findings presented in this study are in many respects logical and in line with expectations. The research assumptions were mostly supported by empirical findings. While there are numerous studies addressing subjective well-being and its determinants, this study has focused on the well-being of teachers in primary schools. The main aim was to explore the interconnections and explanatory power of the determinants in explaining variance in teachers' well-being. However, despite its strength this study has certain limitations which are related to the characteristics of the sample. The convenience sample was based on the availability of the respondents and so it may not generally be representative of the population of all primary school teachers from the Eastern Slovak region. There are further limitations with regard to the measurement instruments that were adopted into the Slovak language and may require further modifications as some indicators of reliability were relatively low.
In terms of future research, it would be beneficial to create a brief version of the questionnaires as the original versions were long and the whole battery of questionnaires was time-consuming and demanding on the attention and patience of the respondents. Finally, a comprehensive approach to subjective well-being would require supplementing the battery of questionnaires with a measure assessing psychological well-being based on the theory of Ryff and Keyes (1995) .
Conclusions
The regression models indicate that social support, defined as supportive behaviour of school head teachers, contributes to the explained variance in the cognitive component of subjective well-being and, particularly, in the domain of satisfaction with work and employment. The supporting behaviour of head teachers, defined as their active engagement, interest, decisiveness, giving advice, emotional support and providing relevant information, seems to be related to teachers' well-being. The personality factors of neuroticism, extraversion and dominance were relatively most important in explaining subjective well-being. It can be said that increasing teachers' physical and psychological health, as well as their subjective well-being, are the key issues in improving the overall atmosphere in schools. The research findings of this study show a way which could be helpful in achieving this goal.
